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BRIAN KEATING:  And without any further ado, to kick things off I’m going to turn things over to our moderator today, Toni Wilson, workforce analyst with the U.S. Department of Labor.  

Toni, take it away.

TONI WILSON:  Thank you so much, Brian.  

Good afternoon, everyone, and welcome to another YouthBuild webinar series.  As mentioned, my name is Toni Wilson.  I’m actually currently the acting YouthBuild program director.  And today we’re going to be discussing high school equivalency instruction in action and we’re going to be hearing some lessons that support students’ success.  So we’re very excited about that today.

But first I want to start out by just getting a sense of who was able to view the webcast that we prepared before today’s webinar.  So we’ll pull that poll up, if Brian can pull that up.  Were you able to watch at least one of the webcasts in preparation for today’s webinar?  So yes, no, if you were able to do some of it, if you can just let us know that.  

MR. KEATING:  Great.  Great.  Yeah, so like Toni said, you had two webcasts for today, one on ELA and one on math by our content experts.  So let us know if you were, yes, able to watch the webcast, no, you weren’t able to watch it, or the third option is you watched some of it.  It looks like most of you voted in that as well, so thanks for that.  And while you’re voting – once you’ve voted in that, go ahead and make sure you’ve also voted in the breakout session poll that’s right below the slides today.  

All right, Toni – 

MS. WILSON:  All right.

MR. KEATING:  – I’ll turn things back to you to comment on what you’re seeing here.  

MS. WILSON:  Thank you so much.

All right, so it looks like the majority of you were able to watch at least one of the webcasts.  As Brian said, one was on math and one was on ELA.  So that’s good.  That information is very helpful.  And if you haven’t had a chance, it is something that you can look at afterwards.  We have a posting of that with our archives.

I know it’s been stressed, but we want to just make sure, if you have not already – because it looks like everyone hasn’t voted yet – please let us know which breakout sessions we’d like to attend.  We’re going to focus the conversation, one in math and one in ELA.  So we need to, as the presentation is going on, kind of behind the scenes make sure we get you into the right breakout room.  So if you can vote on that we would definitely appreciate that.  Right.  And let’s see – all right, here we go.  

So here’s what you can expect in this webinar:  Participants will receive recommendations on strategies for implementing quality ELA and math instructions to support students’ success on high school equivalency exams.  And participants will be able to network and peer-share their promising practices.  So we’re very excited about that.

The webinar format, I just want to stress that this content is available to participants, everyone who has registered on this webcast.  There is an overview of the content.  There will be an overview of basically the pre-webinar we just discussed.  We’ll have a little bit of overview on that.  

And then we’ll have an opportunity to do some peer-sharing, which is definitely where – the best part always comes from the peer-sharing or learning what your peers are doing, so we’ll have discussions around that.  And then we’ll link to resources provided at the end of the webinar to kind of help you have some things that you can take back to your organization.  

Just a few things to remind you in reference to discussions:  Participate in open discussion with the facilitator and peers.  Phones will be umuted.  So we ask that you join on the line, though you will have the opportunity to also type in your answers.  But be courteous.  If you are not speaking, please mute your phones and unmute when speaking, because we can hear the background noise.  

And choose your breakout room based on the number on the screen.  So you’ll be assigned a number.  I believe it will be 1 or 2.  And whatever your number is assigned, when we do get to the breakout rooms you’ll utilize that.  And we will provide further instructions as that gets closer, but we just didn’t want anybody to get confused if they see something that pops up.

So with that said, let’s get to the really good part, which is getting into our presentation.  So it’s my pleasure to introduce Connie Rivera.  She’s a math teacher at Capital City YouthBuild from my home state, Hartford, Connecticut.  

Take it away, Connie.

CONNIE RIVERA:  Hello, everybody.  Welcome.  I’m just going to show you a couple of the slides that you may have seen in the webcast to remind us where we stand.  I’m going to be talking about the – a discovery approach to instruction.  

With the discovery approach, students construct rules and discover formulas on their own through carefully structured activities without being directly given the information by the teacher.  The teacher creates situations that foster concept development.  Building on what students already know, students can make connections and figure out why something works.  When students discover relationships and connections on their own, with support from the teacher, research shows that students are better able to retain what they learned and apply it to a new problem.

So lessons that discover – allow students to discover rules and formulas are student-centered, because it’s not about us.  We shouldn’t be spending all of our time at the front of the room showing them how to do something.  They contain scaffolded exercises, meaning that student exploration is guided to reach one level of understanding and then the next.  And the lessons pursue the how and why the math works, making connections to previous knowledge.  

And we just have a quick example for you.  If we ask students to add these mentally without telling them upfront what we’re looking for, just, say, add them mentally and think about your strategy for solving it without paper and pencil, then at least somebody in the room is going to see a – what they view as a shortcut.  And they’ll notice that they can take the 9 and the 1, add them together and make a 10.  There’s another 10 pair with the 8 and the 2.  They use the 3 and the 7 as a 10 pair.  There’s one last 10 pair and then 5 left over.  And then we can ask them what allows the math to do that, and talk about the property of operations that’s called the commutative property of addition.  

So this problem is just one example of structuring your instruction so that students reach conclusions on their own rather than handing out the rules, the formulas or a list of the properties.  In this case we’ve set the students up to realize that they already know something about the properties of numbers.  And I used this at the beginning of a lesson on order and mathematics that you were introduced to in the webcast, and you’ll have access to the full lesson at some point after the webinar.

And I’ll see some of you in our breakout room.  It’s Rebecca’s turn.

REBECCA DEZAN:  Great.  Hi, everybody.  My name is Rebecca Dezan.  I’m with Resource YouthBuild in Burlington, Vermont, and I’m presenting today on instructional shifts in English language arts.  

The instructional shifts can be summarized into six instructional practices using a balance of informational and literary texts, going deeper into texts rather than covering a wide breadth of material, increasing the complexity of texts with appropriate supports, asking text-dependent questions, increasing students’ academic vocabulary, and asking students to write from sources with evidence.  I’m having some trouble with that slide.  Excuse me.

The first instructional shift requires you to select different texts.  First we need to use more informational texts.  Informational texts are nonfiction.  They’re primary source.  They’re news.  They’re magazine articles.  They’re speeches.  They’re letters and the like.  

You need to break these texts down into manageable chunks.  As you’ll see on the next slide, you can work with small parts of larger works.  Over time you scaffold the complexity of texts because your classroom of learners often represents a wide variety of learning strengths and struggles.  You need to start at a place that everyone can access.  

And finally – and this has been a huge part of my classroom shift – you need to model annotation and reading strategies explicitly using a close reading technique.  This is an example of a chunked text that students see early on at their time in YouthBuild.  It’s from an article from the New York Times where I pulled four small paragraphs that gave sufficient information but did not overload students.

The second strategy is a close-reading strategy.  We need to help students go deeper into texts, and we do that through explicit instruction in reading technique and comprehension, and it involves three full readings of the text.  

The first reading is the instructor modeling of fluency.  You’re reading through a straight read, no stopping, and you’re giving students a model of fluent reading.  The second reading is considered a conversation with the text and is a time where you think out loud for your learners.  The second read is a chance to have a conversation to show learners what goes on in your head, often subconsciously, but you’re making these reading strategies visible to learners.  You can focus on one specific reading strategy or a blend of them as you go through.  And finally, there’s a third reading that is student-led for their own understanding.  

A few recommendations for close reading:  It’s important to develop routines and processes and label each of the three readings so that your students know the purpose behind each one.  Remember, your job is to model fluency in reading and in thinking.  

The third strategy requires us to change how we ask questions of our students.  We need to move from reflections to evidence-based conversations about the text.  This looks like questions that require the text in order to be answered.  And while I still ask for my students’ opinions, I do less of it.  Instead, I ask them to bring me to a place in the text where the author describes a certain moment, or a point in the article where the tone shifts, or a place where they are able to visualize the location of an event or action.

These questions are based on the earlier New York Times article.  They’re five text-dependent questions.  They bring students to specific information in the article, and the answers need to be listed directly from the text.  And as you can see in the student example – who’s being targeted by this ad campaign – the student response was the parents of the kids are being targeted by the ad campaign.  Or, how does the article define chronic absenteeism?  The article defines chronic absenteeism as missing 10 percent or more of school, or 18 days or more.  

Another shift is to increase the use and understanding of academic vocabulary, and specifically on how we instruct vocabulary.  The idea is for students to begin to play with words.  I explain this shift to students and how memorization doesn’t help words sync.  Students create their own definitions, develop synonym walls and draw definitions.  

As educators, we need to support students in developing their Tier 2 words.  Tier 2 words are between everyday vocabulary and domain- or industry-specific vocabulary.  In this students’ examples from the New York Times article, they define absenteeism as regularly skipping work or school and they illustrate it as an empty parking lot or being home watching Netflix or playing video games.  

The final strategy is to increase text complexity over time.  This slide shows a follow-up to the previous articles.  As you can see, it’s longer.  The content is a little more challenging and it includes phrases like “reduce the racial gap” and “the use of statistics as evidence.”  To support students in accessing this higher level of text, you need to scaffold.  

Start by modeling text annotation and then later require that they do it on their own.  Increase the load of the questions that you ask and help them go deeper into the text by dissecting phrases and using statistics or arguments in their answers.  Continue to help them build their academic vocabulary.  

The ELA shifts required were thoughtful in the text we use in that we ask students to use text as evidence in their responses, that we adequately prepare students through explicit reading instruction, and that we scaffold more complex tests for our students to learn.  We’ll continue this conversation in the breakout room.  Thank you.

MR. KEATING:  All right, thank you, Rebecca.  And thanks to everyone for participating in the breakout poll, trying to give us a chance – just to answer your question, John (sp), unfortunately it probably doesn’t work for you to vote for both just because we’re having two simultaneous conversations.  So, you know, we wouldn’t be able to have you in both at once.  Sylvia (sp), thanks for letting us know that.  

It looks like we have pretty much everyone accounted for then.  John (sp), if you can pick one.  Jason and Adrian (sp), if you could also let us know.  You know, if you’re not able to participate that’s OK too.  So, you know, you can let us know that as well.  But we’re about to go into a breakout session, so that’s why we’re harping on this.  We want to make sure you go to the right place and we get you to where you need to be.  

In a moment we’re going to do that, so we want to have you participate in an open discussion with the facilitators and your peers.  So when we move you into this breakout, you will be unmuted.  So your phone line is going to be unmuted when we – we’re going to invite you to unmute your line so that you can participate.  So just be courteous and be aware of that.  And if you’re not participating – we certainly encourage you to, but just go ahead and – just so we can have the best-quality conversation, go ahead and mute your phone if you’re not speaking.

In a moment we’re going to move your screen around to – so you can choose the breakout room based on the number that’s shown on your screen, and we’ll – we will do that in just a sec here.  It may take just a couple of seconds for that to appear on your screen.  So again, in a moment when we move over here, it’s going to be automatic.  And this is what it will look like, roughly.  So you’re going to have – on your screen it’s going to switch around.  You’re going to have some instructions here at the top of your screen telling you what breakout room you’re in and what to do.  (Gives queuing instructions.)  

And that’s how you will go ahead and go into the breakout.  I’m going to quickly show you what that will look like.  And again, if you didn’t vote in the poll, we’ll try to circle up with you to get you into the right place, or we’ll just have you go to one or the other so you can participate if you’re able to be with us.  I’m going to quickly show you what it will look like and then we’ll actually move into those breakouts.  So here is what it will look like.  Again, we’re still not in the breakouts but this is just to show you what it will look like.  (Gives queuing instructions.) 

For each breakout we have either Rebecca or Connie, who you just heard from, a technical facilitator and somebody to take notes.  So you’ve got a lot of support.  Again, your phone lines are going to be unmuted, so we encourage you to let us know if you’d like to participate just by speaking out over the phone or participating in the chat.  

And without any further ado, we’re going to go ahead and move into the breakout portion.  We’ll be here for probably half of today’s time, so about 40, 45 minutes, something like that, and then we’ll come back towards the end to go ahead and interact with what we’ve talked about in a large group.  So we’re going to go ahead now and move into the breakouts.  Again, if you need help, just call out or let us know what help you need.  And we will see you all in the breakouts themselves.  So here we go.  We’re going to go ahead and start the breakout session.

All right, welcome to – if you’re hearing – 

MS. RIVERA:  I wasn’t expecting it to sound so quiet.  Has anybody joined me?  

(Breakout sessions.)

MR. KEATING:  All right.  All right, hang on one sec while everyone reconnects to the main conference here.  

Welcome, everyone.  Welcome back.  Thanks to everyone’s participation on today’s breakout sessions.  We appreciated all of your feedback and participation in today’s events.  We are going to spend just a few minutes now for the rest of our time in the next 20 minutes or so just kind of going over what we talked about in each of the respective breakout rooms and answering any other questions that you might have before we close out today’s session.

So again, thanks for participating, everyone, in today’s breakout.  We appreciate it.  And now we’d like to discuss – if you were in the ELA breakout room, we want to give you the benefit of what happened in the math breakout, and vice-versa.  If you were in the math, we’d love to give you a sense of what was discussed in the ELA breakout room.

So we’re going to go ahead and start with the ELA breakout, so I’ll turn it over to Rebecca to go ahead and – go ahead and tell us what got discussed in the breakout that you helped to lead.  And, you know, we look forward to hearing from you.  And then we’ll turn it over to Connie to talk briefly over what we discussed in the math breakout.

So you should see your notes up there on the screen, Rebecca, if you want to take over.  Hang on one second.  Let me just unmute your line so you can actually do that.  All right, great.  And, Rebecca, are you there?

MS. DEZAN:  I’m here.  Can you hear me?  

MR. KEATING:  We can.  Thanks very much.  

MS. DEZAN:  Great.

MR. KEATING:  All right, I’ll turn it back over to you to kind of discuss what we – what you talked about in your breakout session.

MS. DEZAN:  Yeah.  So in summary, and certainly to synthesize the conversation in the breakout room, we as a breakout group kind of represented a wide spectrum of folks, some direct teachers, some project and program directors, some folks who  (were/weren’t ?) responsible for delivering information to instructors, and then some direct instructors.  So we had kind of – we ran the gamut in terms of who was in the room, which led to, you know, a lot of different perspectives on the shifts.

We talked a bit about what close reading and text-dependent question or vocabulary practices folks were using currently and talked a little bit about this idea of illustrating definitions, the need for students to play with vocabulary instead of kind of embracing this old-fashioned approach of look it up in the dictionary and write down the definition in a sentence.  And so there was some comments about how folks do that with synonyms, with tier one and tier two words; this idea of illustrating definitions.  Creating word walls and places where students can display those is really important.  Thinking about T charts (ph), so having a chart where on one side is the tier one word, on the other side is the tier two word. 
Folks shared some challenges with instructional shifts, and we asked for – we asked for and had a great conversation about informational texts that were being used currently.  So my examples were based from the New York Times magazine – or from the New York Times, excuse me.  Other instructors use Scholastic Upfront magazine, a lot of need to identify reading material and informational texts that’s relevant, making sure you’re finding articles or information that appeals to the interests of students; and then some really great sharing of practices about how to make this reading culture prevalent in your programs – so things like having instructors summarize books or articles that they’ve read.  Whether that’s construction staff or academic staff, everybody synthesizes or summarizes an article and you share what people are reading right now as a way to create a reading culture but also promote, you know, students reading other informational texts and creating your own book list, so to speak.  

A different program – you know, at resource YouthBuild we have a – each student creates a list of books that they’ve read and print out the cover of the books on their own poster.  And so throughout the course of the program, they fill up that poster with the covers of the books that they’ve read.  It creates a reading culture.  They see what their friends are reading.  They then fight over the copies of the books.  So just lots of conversation about how to do that in programs and how to then balance the instruction of informational text versus literary text.  We’re looking to teach 65 percent informational text, 35 percent literary text.  And how are we doing that where we can still use really, really rich material, but how are we balancing that in our classrooms and some examples of that.

And my computer just lost network connectivity, so my notes have closed.  Brian, I’m going to shift this back to you.  But we’ve left sort of thinking about opportunities to continue sharing information across programs and whether that’s through DOL or through the community of practice through YouthBuild USA, having opportunities to share everything from best practices in books and articles to read through how we’re instructing these shifts in programs, continuing to build that community of practice and folks to share those best practices with.
MR. KEATING:  Sure, sure.  And I think, you know, you really, I’m sure, summed up most of what was said.  If you get reconnected there and you want to, you know, chime in with anything when your Internet gets back, no problem.  But I think you did a great job.  And obviously, I know you – (inaudible) – conversation, Rebecca, with any of the other support folks want to chime in with anything –

MR.    :  Yeah, so this is Scott (sp).  I think that was a perfect summary.  The only thing that I would add was, at the end we had a bit of conversation about what this means in terms of timing and pacing within the classroom and recognizing and being comfortable with this idea of depth over breadth, to be able to kind of chunk an article and scaffold students so that they’re getting pieces of articles that matter, that we’re spending a lot of time on vocabulary, understanding what words mean, reading articles multiple times, that there’s a pace and routine to that that feels a little bit different than what folks might be used to to get to this (step ?), so that it takes a little bit of time for folks just to get used to the idea that we’re going to spend a lot of time deep in a single text and it takes a while to get the vocabulary and the approach to these texts right.  So both teacher prep time and just straight time in the classroom with a single text feels a little bit different with this instructional shift having been made.

MR. KEATING:  All right.  Great.  Any other thoughts from anybody else who was in that breakout room?  (No response.)  All right, great.  And certainly you can – you can come circle back if you have other things that you want to contribute, Rebecca.  But why don’t we move on real quick then and then bring up the notes that were taken in the math breakout with Connie leading the conversation.  And we’re also going to bring up your slides, Connie, if you can talk about any of the concepts that got covered, if you want to address one or more of those.  So we’re bringing up your slides here.  And, folks, if you have – you’ve been on mute now.  If you’re, you know, back with us – (inaudible) – but you can certainly let us know if you have something that you want to contribute that’s not being said in that report out chat right below Connie’s slides.
So, Connie, I’ll turn things over to you to do a quick overview of what got covered in your breakout.

MS. RIVERA:  Thank you.  We talked about formulas and rules that we have tended to just pass out to our students and what we can rethink during class where we can not just pass it out but help students discover it, to get deep into it.  We even had during our session an offer to share resources, and we exchanged an email address where we can collect some other resources.  We had a lot of resources posted in the chat box.  We talked about what kind of supports that we need in order to be able to teach like this, to slow down and teach deep.  So we talked about professional development and – (inaudible) – and prep times and the things that would go along with that.  
And we also spent a little bit of time looking at student work, in this slide that’s up here right now.  It looked at first as though Dante didn’t quite finish the problem, but on closer inspection we saw that he actually probably understood the problem the best because he noticed that three times 31 divided by three would just be 31 because when you multiply by something and then divide by that same thing you’re back to what you started with.  So it might not look traditional, but he had deeper understanding than Roman, for example, who on every slide just solved everything in order from left to right.

We also shared a thought about the coherence of teaching fractions and decimals and percents all together, and then the idea that in order for students to be ready for this, we have to have a relationship with them to sort of set the stage so that they feel comfortable in class, so they feel comfortable talking to each other, not just in the hallway, but about math.  We also talked about contextualized learning and having the math teacher and the construction teacher talk about topics that they’re covering so that they are – the students are getting those together – the same concepts in both places and really making connections because of that.  

Does anybody have anything to add, that was in the group?

MR.
:  All right.  And we had a bunch of resources that were also made available or discussed as part of that conversation.  So that was a great overview, I think.  Any other thoughts from anybody – from either breakout room or anyone from our national team, Toni or anyone else in the national office?  

MR.
:  So this is – this is Scott.  And this came up in our breakout room but I think it’s useful for the group.  And mentioned in the pre-records, but just to reiterate that the shifts that we’re talking about, both in math and ELA, that we know the high school equivalency test depending on what state you’re in, GED, HiSET or TASC. And there’s some diploma-granting folks in the room.  

So the context is a little bit different, but these shifts we think matter for all those tests because they’re based on the common core.  So regardless of what state you’re in, if you’re diploma, which high school equivalency test you’re using, that we think these shifts matter and will increasingly matter for your test and for your outcome measures.  So just to reiterate that regardless of which test you’re using, that these shifts matter a bunch.

MR.
:  All right.  Great.  Very good.  All right, well, I think then we’re going to move back and see if – unless there’s any other comments anyone has – we’re going to wrap up with any other questions that we might have and a couple of reminders before we wrap up today.

MS. WILSON:  All right.  Well, I can take over from here.  Thank you so much.  I did want to point out that those breakouts were great.  I thought – this is – this is Toni, by the way, I’m sorry. Toni Wilson from DOL.  And the breakout rooms were – some really good resources there.  I think there’s some things – I mentioned in the ELA room that DOL is in the process of putting a transitional community of practice up.  

We are – we are working to have a new community of practice, but we know that it’s been a hardship of having none in the meantime.  So we’re putting a new one up.  Hopefully you’ll see that this month.  But this’ll be a place where you can have these resources.  And there’s been some great resources from the past that will also be located there.  So we’ll make sure that we share that information with this group as that comes out, in addition to the resources that will be part of this archive for this webinar.
So I – before we get into save the dates, I just want to thank the team that did a great job in reference to putting this together.  And I know I the breakout rooms when you have a small group having that dialogue, I think it was still very robust and great resources that were shared.  So thank you to everyone for participating.  
So just a few things as we come to our final closure.  As part of our webinar series, our next one is going to be December 2nd at 2:00, which is going to be on MIS, our data content.  And then in January, we’re going to be doing a webinar on registered apprenticeships.  There’s a lot of great work with HUD and DOL doing some joint partnership work around Section 3 and public housing.  So this’ll be a big webinar.  And we encourage everyone to attend.  And then in February, we’ll also be doing some work around counseling and case management.  So keep your eyes open for all of those.

As for our presenters that spoke today, if you have any specific questions for them, here’s their contact information.  You can give them a buzz or you can also contact me and we can assist you with any questions that you may have.  So – and we have the – as you can see here, today’s presentation is here.  And then in addition to that, we will also be posting and sending out a link in reference to the archived information, including resources.  So you’ll have access to all of that information.

I did want to just note that Rebecca, her email is actually rdezan@gmail.com.  Oh, I’m sorry, and it’s not even that.  It’s rdezan@resourcecevt.org, which looks like Brian has put that into the welcome chat.  So we just want to note that.  And we’ll make sure it’s corrected on the slide so when you see the archive, her contact information will be correct.  So sorry about that, Rebecca.  We’ll make sure that information is corrected.

So once again, thank you for joining us for another YouthBuild webinar.  And as I said, this has been a great session.  We’ve learned a lot in reference to resources we share with each other as peers, and also for DOL as we help in reference to identifying any technical assistance we can offer you in this area.  So thank you for joining us have a great afternoon.

(END)
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